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1. Introduction and Context 

 

Parenting support for parents in Belgium is quite present in different forms and provided by 

different stakeholders. The national agency, Office National de l’Enfance (Kind en Gezin for the 

Flemish community), provides support to parents especially pre and post-birth in the early 

childhood years. Different NGOs also provide support to parents for early childhood and beyond, 

namely the Ligue of Families (“Gezinsbond” for the Flemish speakers and “Ligue des Familles” for 

the Francophone speakers), providing different types of supports to families with children with 

online platforms like www.goedgezind.be and building different partnerships with schools. 

Additionally, there are different types of specialist organisations which support families of 

children with disabilities, different learning difficulties, safer internet and more. The legal 

frameworks for parents and carers is quite strong, providing a mix of family benefits, quality early 

childhood services, flexible working arrangements and adequately paid leaves (maternity, 

paternity, carers) for parents with different types of work status including self-employed parents. 

The evolutions of family policies in Belgium are monitored at the European level and the country 

profile is regularly updated. 

For the Skills4Parents project, aiming to co-create a curriculum and online platform to support 

adult educators and parents (and indirectly children), COFACE organised two focus groups: one 

with adult educators and one with parents. Participants were contacted in February 2021 after 

adoption of the Skills4Parents methodological framework, and both focus groups took place in 

March 2021 online due to the COVID-19 health restrictions. On 10th March, COFACE held the 

focus group with adult educators, and on 22nd March the focus group with parents. The adult 

educator group was with educators from 6 countries: Belgium, Bulgaria, Finland, France, Greece, 

Hungary. The parent focus group was composed of seven parents living in Belgium from diverse 

background and family types. Since Belgium in general and Brussels in particular are characterized 

http://www.goedgezind.be/
https://ec.europa.eu/social/main.jsp?catId=1248&langId=en&intPageId=3633
https://ec.europa.eu/social/main.jsp?catId=1248&langId=en&intPageId=3633
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by its multiculturalism, COFACE made the conscious choice to have this diversity reflected in the 

parent focus group.  

The focus group methods were developed on the basis of the guidelines in the Skills4Parents 

methodological framework, namely two separate 90-minute discussions structured in 4 rounds: 

a first discussion to agree on the rules of the focus group to co-create a safe and open space of 

expression; a second discussion focusing on skills and skills gaps; a third session focusing on skills 

transmission methods and materials; and a final session with last recommendations. 

Since COFACE is a European network based in Belgium, there was a conscious decision to broaden 

the adult educators group to Belgium plus five countries not already represented in the 

Skills4Parents partnership, in order to bring the perspective of 10 countries into the project and 

strengthen the European dimension further. From a European perspective, most family support 

systems are shaped at national and sub-national level. But there are also harmonized standards 

at EU level linked to different pieces of legislation, as the EU has a role in coordinating and 

monitoring these social and family policies.  

The 2013 Recommendation “Investing in Children: breaking the system of disadvantage” adopted 

a whole family approach to child poverty. It triggered the creation of the European Platform for 

Investing in Children (EPIC), which had been monitoring families support policies and child policies 

in Members States since, through regular updates, country profiles and EU reports. In their 2019 

report, they noted that several Member States have taken significant steps to improve child-

wellbeing through positive parenting, as well as improvement on access to Early Childhood 

Education and Care. The report also highlighted that apart from the direct cash transfers and fiscal 

support to families, European Member States also provided a wider range of financial and non-

material initiatives to support families. Such as the provision of secure and adequate housing as 

one of the strategies to reduce child poverty and promote social inclusion. Other family policy 

priorities implemented by Member States focus on facilitating children’s participation in 

education by the provision of additional financial resources and the delivery of emotional and 

https://eur-lex.europa.eu/summary/EN/legissum:1712_2
https://ec.europa.eu/social/main.jsp?catId=1246&langId=en#:~:text=%20European%20Platform%20for%20Investing%20in%20Children%20%28EPIC%29,intended%20for%20anyone...%204%20Feedback.%20%20More%20
https://ec.europa.eu/social/main.jsp?catId=1246&langId=en#:~:text=%20European%20Platform%20for%20Investing%20in%20Children%20%28EPIC%29,intended%20for%20anyone...%204%20Feedback.%20%20More%20
https://ec.europa.eu/social/main.jsp?catId=1248&langId=en&intPageId=3633
https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=8240&furtherPubs=yes
https://ec.europa.eu/social/main.jsp?catId=738&langId=en&pubId=8240&furtherPubs=yes
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psychological support. The report also highlights that the increase attention to social rights for EU 

citizens has had a positive effects on family policies. Since the proclamation of the European Pillar 

of Social Rights in 2017, the European Union has launched a number of initiatives in order to 

support and encourage Member States in strengthening social rights for European citizens, and 

in particular the well-being of children and families. The addition of the social scoreboard to the 

EU semester process allow the monitoring of policies at national level and their effects on 

families. The EU can then address possible shortage through specific country recommendations.   

One interesting example is the EU directive on work-life balance for parents and carers (adopted 

in 2019 and in transposition phase). The directive provides for minimum individual rights related 

to adequately paid paternity leave, parental leave and carers’ leave; flexible working 

arrangements for workers who are parents or carers; and legal protection for those applying for 

or making use of family-related leave and flexible working arrangements. Additionally, on the 24th 

of March 2021, the European Commission put forward the Recommendation for a Child 

Guarantee, which aim at reducing child poverty in Europe (prior to the COVID-19 crisis there were 

approximately 18 million children living in poverty in Europe.) through support to children and 

families in vulnerable situations. The recommendation identifies five groups of children in 

vulnerable situations: children with disabilities, children living in institutions, children with a 

migrant or refugee background (including Roma children) children growing up in vulnerable 

families (e.g. single parent families, large families, families with history of substance abuse or 

mental health issues…). Members States are expected to endorse the Recommendation through 

the Council later this year. The adoption will kick off a 6 months period in which Members States 

will have to draft National Action Plan to implement the Child Guarantee. Hence, we are likely to 

see evolution in family support policies by the end of 2021 in line with the provisions of the 

recommendation, which may further support the objectives of this project.  

However, the bulk of family support systems are shaped at (sub-)national level. The 2021 OECD 

study on family supports indicates there is growing interest in family support services across 

https://eur-lex.europa.eu/legal-content/EN/LSU/?uri=CELLAR:4119596d-a475-11e9-9d01-01aa75ed71a1
https://ec.europa.eu/social/main.jsp?catId=1428&langId=en
https://ec.europa.eu/social/main.jsp?catId=1428&langId=en
https://www.oecd.org/els/family/family-support-services-2021.htm
https://www.oecd.org/els/family/family-support-services-2021.htm
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different world regions, which increasingly focus on family functioning and parenting issues and 

are provided by a range of public and private agencies. The study defines family support services 

as all services and supports provided to help parents improve their child-rearing capabilities and 

to make parenting behaviour and family functioning more conducive to good child outcomes. 

There exists a wide range of supports to address the needs of families across OECD countries, 

including health care and mental health services, child protection, support resources for basic 

material needs such as food and housing, and specialized services for vulnerable families.  

The Skills4Parents methodology is futureproof, considering the impact of digital transformations 

on parenting and on the work of adult educators. Although digital technologies are an integral 

part of all areas of life, children and young people use ICT (Information and Communication 

Technology) most frequently at home. The omnipresence of digital technologies affects the social 

interactions in their homes and thus influences the family dynamics. The recently published 

DigiGen working paper on ICT and the impact on family life reviews the existing literature on the 

effect of new technologies on family life from the perspective of the individual family members, 

but also looks at families as a whole. The existing evidence suggests that the ways families engage 

with digital technologies are complex, and so are their consequences. On the one hand, ICT offers 

unique opportunities for families and their diverse individual members. Digital technologies 

support the reproduction of family (doing family), assist the creation and maintenance of new 

and existing relationships, help children in the development of their identity and skills. On the 

other hand, children – and also adults – face online risks and challenges, for example if they are 

exposed to harmful content or if their privacy is abused. Adequate parental mediation and 

essential digital competencies can help to mitigate the adverse effects of children’s and young 

people’s online activities 

COFACE has already received good feedback from the focus group participants. Generally 

speaking the discussions were very lively and interesting, with the different profiles building on 

each other experience in a constructive and respectful manner. The objectives of the focus group 

https://www.digigen.eu/results/childrens-ict-use-and-its-impact-on-family-life/
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are fulfilled and the knowledge that we have drawn from these experiences will surely contribute 

to positively shape the outcome of the Skills4parents online platform. This report examines first 

the profiles of the focus group participants (section II), the skills and skill gaps for both groups 

(section III), provides focus group feedback on key channels for skills transmission (section IV), 

highlights final recommendations from the focus groups (section V), and makes final 

recommendations for the next steps in developing the Skills4Parents curriculum (section VI). 

2. Focus Groups  

 

a. Co-creating rules of the focus group 

To ensure safe and pleasant environment for all, we suggested a set of rules to be shaped and 

approved with the participants. 

1. Be mindful of everyone in the room – listen without judgment 

2. Try not to interrupt - If you need to interrupt try to do it with empath 

3. If you need clarity in what someone else is saying, let them know you are confused and ask 

4. Be as specific and clear as possible, English is not our native language and that’s ok. 

It was clarified from the start that the two co-moderators of the group (from Team COFACE) 

wished the focus groups to be an open discussion, aiming not to moderate but to facilitate, 

inviting the participants to take the floor freely in respect of the agreed rules. In both cases the 

focus groups were held in English. For the adult educators focus group, English was the common 

language for adult educators from Belgium plus 5 other countries reflecting a geographical mix. 

For the parent focus group, English was the common language for parents from different regions 

of Belgium (Flemish-speaking and French-speaking, as well as international and third-country 

residents in Brussels). 
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b. Adult educators: profiles and expertise 

The adult educators focus group involved professionals from Belgium, Bulgaria, Finland, France, 

Greece, and Hungary with a mix of profiles. An NGO manager whose organisation provides 60+ 

different types of support to single parents; a child psychiatrist who works with parents and 

children on age-appropriate sexuality and health education; an educational scientist who 

provides trainings for trainers to work with parents on media education covering social media, 

data privacy, bullying; an NGO worker who works with parents with intellectual disabilities and 

parents of children with intellectual disabilities; a manager of an NGO which provides different 

types of supports to parents, children and teachers with a focus on families in vulnerable 

situations; the manager of a foundation which provides a wide range of resources to support civil 

society organisations working with families and children, striving to bridge the gap between 

professionals and parents. 

c. Parents: profiles and family expertise.  

The parents focus group involved seven mothers and fathers living in Belgium with a mix of 

profiles and backgrounds. The group was gender balanced with three men and four women 

representing diverse family forms and geographical origins. A Flemish mother and family carer of 

two children on the autism spectrum, working for an EU institution; a product manager for the 

industry, father of two small children, Belgian of Cameroun origin; a Flemish mother of a large 

family of four children between 14 and 21, working in health promotion and in research;  a father 

of three children of 3-12 years of age, originally from Syria and living in Belgium under a refugee 

status, working for a nonprofit organization; a Slovak mother living in Belgium for 14 years with 

two children, working for the EU institutions; a mother from Romania living in Belgium working 

for a nonprofit organization, with a 3-year old child, both with a severe visual impairment; a father 

originally from France but living in Belgium for 17 years, with two small children, working as a 

consultant and engaged in the parent association of his children’s school. 
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3. Validating the skills 

 

In both focus groups, there was a round of discussions on skills and skills gaps. There were guiding 

questions to help draw out the impressions of the different participants. 

a. Adult educators 

The guiding questions were the following: 

-What skills do you/ adults educators need to work with parents?  

-What are the gaps?  

-What are the effects of this skills gap?  

-What skills are needed to fill this gap?  

-Would you/ adult educators welcome guidance?  

It was highlighted that information is a pre-requisite to acquiring skills and needs to be made 

available. Then followed a discussion highlighting different skills and skill gaps. 

Communication skills. These were considered essential for educators to have, in order to boost 

communication between parents and children (Greece). There was agreement that this is 

essential for intra-family relations, but also for adult educators to know how to communicate with 

groups while also picking up non-verbal communication in the audience of parents - a skill which 

parents can also be taught to interpret non-verbal signs of their children (Belgium). This can be 

achieved by creating an atmosphere where people feel they can express themselves safely, but 

also where the unsaid things can be heard mirroring the inner feelings of parents - even in a safe 

space, they are not always able to say out loud what they feel. (Hungary) 

Empathy skills. The capacity to provide a safe space for families and children to express 

themselves is also an important skill to teach to educators, namely accepting all types of families 

and treating them equally without bringing personal beliefs into the interactions. This means 
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learning to speak in a neutral and non-judgmental way, but also learning to speak about sensitive 

topics like violence, sexuality, trauma - this requires special skills (Bulgaria). This was raised also 

in relation to working with single parent families, where there has often been a trauma of some 

kind (Hungary). Three key words were referred to: Listen - Ask - Respect. This is even more 

important when working with families from different cultures (Finland).  

Facilitation skills. This skill was discussed on two levels. The first is to know how to facilitate group 

discussions between parents, namely how to create interactivity and peer learning which can be 

helpful for parents to see there are peers coping with similar challenges. Such facilitation needs 

to be set up from the start in building the group work, to help empower people to share their 

experiences openly by creating an atmosphere of trust. It is easier to give a one-way lecture as 

an “expert”, but co-creating and promoting peer learning with the parents (and/or children) is 

more rewarding in the long-run with better results achieved for the families. (Belgium). 

Specialist skills. It is important for adult educators to think of the target group of their work, for 

instance in relation to working with parents or children with intellectual disabilities and in general 

the need for an inclusive meeting set-up both offline and online in a format which is simple and 

understandable. Even when working in group format, each parent is different and has different 

needs, and hence individual connections remain important (France). Some topics like sexuality 

and violence are taboo in many societies - this may require various tools to create the atmosphere 

needed to facilitate communication. For instance, childhood sexuality cards on the table to 

provide choice for the target groups to express themselves freely, but also set up the conversation 

in a way which does not create suspicion but normality of the questions asked. Such specialist 

techniques and skills help to lift taboos and judgments (Finland). 

Problem-solving skills. In relation to families who have suffered some form of trauma, they are 

not always able to express themselves nor understand what they need to achieve greater well-

being. Problem-solving skills start with the capacity to listen actively to fully understand the 

situation of the parent and child(ren) to be able to reach the point where the problem-solving can 
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be activated. (Hungary). The aim of the educator should not be to convince the parents of 

something but to trust the ability of the parents to find solutions to their problems - they know 

their strengths and weaknesses, their family dynamics. The capacity of educators to empower 

parents in this way depends on building first a relationship of trust, respect and equal footing 

between the professional and the parent (Bulgaria and Finland). Team work was also mentioned 

as key for adult educators, namely learning to work closely with other professionals in the same 

organisation and having a strong network of institutions and agencies available to help in problem 

solving (Bulgaria). 

Digital skills. Many were pushed to work online in 2020 due to the COVID-19 lockdowns and the 

closure of physical meeting spaces, pushing many educators and volunteers out of their comfort 

zone with generally a huge will to learn and find solutions to continue helping parents and 

children (Hungary). This was a big shift for most focus groups participants, requiring a new set of 

digital competences to hold group trainings and provide support to families in vulnerable 

situations. Resources were developed to help adult educators hold online consultations 

(Bulgaria); volunteers learned how to use online meeting spaces from one day to the next, 

opening up a whole new world for them (Hungary); holding digital trainings for trainers and 

parents can make it harder for shy people to express themselves, requiring greater preparation 

and work from the adult educators e.g. to create a light conversational atmosphere (Finland). 

Digital skills are essential for educators to keep up with changing societies and digital 

transformations in order not to be left behind, but working offline will remain a key method 

especially for more vulnerable families who are not so connected or for whom digital tools are 

not accessible enough. It is therefore important to check with the target groups if they have 

access to internet or to digital infrastructure which can allow them to participate (Greece, France). 

Digital skills for adult educators are useful in two respects: for the adult educators to hold online 

supports and trainings, but also to support parents to acquire new digital skills. (Bulgaria). 
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b. Parents  

“This is the only job you can’t get trained for, and it is a job for life you can’t quit” 

Father of 2, Belgium 

The guiding questions were the following: 

- What skills do you as parents need in your everyday life with your children? 

- How are the skills (or lack of skills) affecting the dynamics in your family?  

- What are the gaps?  

- What skills need to be developed to fill this gap?  

- Would mentoring and guidance be welcome? 

The question of different parenting styles was highlighted through the discussion as something 

that can help narrow down parent’s specific needs, without being overwhelmed by the 

educational content offered on parenting. Participants noted that parenting styles was subject to 

variations with the development of children’s age, capacities and needs. 

Communication Skills: All parents considered that communication skills were important. Through 

communication, parents can help children develop in ways that are complementary to their 

school education, by helping them to take their thinking further. Parents also need support on 

how to address some sensitive/ taboo topics with children in an age-appropriate manner, 

considering children as part of their journey to improve parenting skills not only as recipient.  

Mediation skills: Happiness of the children has been highlighted as a crucial point in self-

assessing parenting skills and an indicator of what needs to be adapted. For example, rigid 

routine can be broken to improve family quality time as long as the parent can explain clearly the 

reason of this choice. It is a way to foster self-respect and responsibility for the children 

themselves, but parents can accompany them in this reflection. Mediation skills can be useful also 
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when setting rules to children. Challenging rules is a good way to foster active citizenship and 

reflection in children, empowering them to think critically. Parents create a relation of team with 

their children and involve them in the discussion.  

Conflict management: Parents highlighted that happiness needs to be balanced with other 

factors and cannot be the sole purpose of an education. Some parents highlighted the idea of a 

long term vision and preparing their children for life being “good persons”, which sometimes can 

lead to conflict when having to say no their child. Conflict management as such was mentioned 

once but developed in a cross cutting manner through other skills, such as listening skills that are 

relevant for all the points. In relation to conflict management they are crucial to foster a 

collaborative/ team spirit as highlighted by one of the parents.  

Parenting style: parents highlighted that it is crucial for them self-reflect on their experience as 

parents. It is important to be aware that parenting style can be influence by our own upbringing, 

cultural heritage or gender. Hence, some parents highlighted the need to show positive models 

to their children with a hopeful vision. Different parenting styles may need different types of 

support. They can learn from each other building on their strong parenting points and working 

together on the aspects they wish to improve. One participant noted that parenting style is a 

notion that evolves with the children and that they may vary depending on the child. Children can 

respond differently to the same upbringing. Being self-aware of our parenting style can help to 

identify ones’ limit and when it is necessary to seek help. It was highlighted that it should be done 

in a spirit of self-indulgence. 

Practical skills: young parents often get a training prior to the arrival of a child. The training 

encompasses the basic knowledge that each parent should have dealing with a baby’s basic 

needs. This training is sometimes carried on with information on various stage of a child’s 

development, through a newsletter or smartphone app for example. However, this advice stops 

at some point (3 years old) and parents struggle to find reliable sources to get the information 

they need. Hence, it is difficult for parents to assess objectively how their child is doing. With the 
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COVID-19 crisis, they cannot rely on exchanges with other parents as easily. Parents with 

disabilities can also need guidance to overcome the lack of solutions offered by mainstream 

society, for example how to take a baby’s temperature for someone with vision impairment.  

Digital skills: it is hard for parents to keep up with their children skills and life. They cannot stay 

ahead of the curve and there are lacking reliable information sources about what is happening. 

This creates a barrier as parents struggle to understand the digital world in which their children 

evolve. There is a lack of understanding that impedes communication and parenting in this area 

as parents do not necessarily know what is happening. The COVID-19 crisis exacerbated this 

situation making it highly relevant as online is the new “normal” and things will not go back to the 

exact way they were before.  

Resilience: Parenting can be hard and there is no universal method, family management is not 

something that is taught in formal education. Parents highlighted that the lack of contact with 

peers during the COVID-19 time increases this feeling. It was highlighted that different parenting 

styles also means that no method can get universal approval and that parents will always be 

subjected to criticism. The lack of available time was also mentioned in relation to reaching out 

for help and mentoring, services that support parents should be more automatic.  

Behavioral skills: Parents mentioned a large range of skills that relate more to attitude to adopt 

as parents than to skills that can be acquired through trainings. Curiosity and empathy were 

highlighted several times as attitude to adopt and transmit to children. Self-awareness, self-

respect, resilience and flexibility were also mentioned and developed under above mentioned 

cross cutting skills.  
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4. Skills transmission 

 

The next discussion round in both groups focused on the best ways of transmitting skills, also 

asking for inputs on the types of material to use on the future Skills4Parents online platform. 

 

a. Adult educators 

The guiding questions were the following: 

-Describe how you use technology in your work with parents?  

-Do you feel you can keep up with the digital skills of the families you work with?  

-What kind of learning materials do you think/ find are useful to gain further skills?  

-Are you motivated to upgrade your skills and put in practice for your work?  

-Are you motivated to upgrade your digital skills and put in practice for your work? How much 

time would you like to dedicate to that on a monthly basis?  

There was a reflection on the use of digital tools for transmission of skills post-COVID. 

Digital methods of skills transmission have both pros and cons, but all focus group participants 

agreed that probably some online forms of training and learning will continue to exist post-COVID 

since they provide opportunities to bring in more vulnerable families like single mothers who do 

not have time or possibilities to engage with parent groups (Belgium) and in general it provides 

possibilities to persons in more rural areas who do not have adequate means of transport 

(Hungary). However, it is important to keep up the offline alternatives to ensure nobody is left 

out, especially harder to reach groups of families, and to take into account the digital divide which 

exists in societies of today (Greece, Bulgaria, Finland). This applies to the adult educators as well, 

who need to be able to work with both offline and online methods, with constant upgrading of 

digital skills and specific methodologies to ensure they are able to recreate a safe atmosphere 

online with the participants. (Finland, Belgium, Bulgaria); or indeed to the many volunteers who 
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work in the NGO world, such as pensioners who volunteer their time: they also need to be 

supported to upgrade their skills from transmission online if no offline alternative is possible. 

A mix of online/offline learning and training methods were highlighted by the adult educators, 

namely online modules, powerpoint presentations, games, social media groups, video conference 

platforms, online articles, informational videos, easy-to-read and accessible information, chat 

boxes, podcasts and webinars. 

Online modules were used also before COVID-19 to provide new skills to trainers (and to parents). 

These online modules can include different types of tools like video testimonies from parents and 

children, online quizzes, self-learning material. A diverse set-up with different tools can help 

better answer the questions of parents during the interactions. Adult educators need to be 

trained to use such online modules. (Belgium) 

Powerpoints can also be considered helpful for online focus groups, but these are considered 

quite linear. However, they can be useful for trainers hosting offline focus groups, projected on a 

screen as a tool to guide questions and interactions. The powerpoints in general should contain 

very simple and short texts, especially if they are to be used by adult educators who will then 

elaborate and give much more information during the trainings. (Belgium) 

Games. This can include polls and quizzes for instance. These are often used by adult educators 

to target children and adolescents, but can also be useful in working and transmitting skills to 

parents as well. (Belgium, Greece) 

Social media groups. There are many parent groups on Facebook where different links, tips and 

more are exchanged between peers. This can be an excellent place for transmission of 

information and self-learning material for parents. (Bulgaria) 

Video conference platforms. This can also be a tool to explore further to engage with families. 

Different types of technology are used, so it can be difficult to find a platform that works for all. 
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Many people seem to use zoom and whatsapp, as these are quite accessible and user-friendly. 

(Bulgaria). It can be difficult for adult educators to engage confidently with all the different 

platforms used, and additional professional skills upgrading are needed. (Finland, Bulgaria). 

 

Online articles. This has been useful over the last years to spread knowledge and boost skills of 

both adult educators and parents. In Finland there is an online platform coordinated by the Family 

Federation of Finland called ‘Good question”, developed and shaped in cooperation with 30 NGOs 

nationally working with families of different types. The platform includes different parenting 

groups. The platform also shares a wide range of articles with tips and information for parents 

and children on a wide range of topics they might have questions about.  

Informational videos. Once this information is online to boost the skills of educators and parents, 

it is important to have a strategy to disseminate this information and reach the target audience. 

To this end, informational videos with pictures, key messages and links can be an effective way 

to redirect readers to information: websites, platforms, articles, youtube channels. (Finland, 

Belgium). 

Easy-to-read and accessible information. It is important to provide a space online where adult 

educators and parents can download some documents, some visuals or infographics in order to 

print them and disseminate them. This can include also funny tools more directed for use with or 

by children. (France) Another factor to consider is that some parents cannot read, and therefore 

adult educators should also be supported to vary the communication tools to also include pictures 

and images in order to reach out to such parents. (Hungary) 

Chat boxes. An online space could include a chat box or forum for educators or parents to put 

their questions, and where other educators/parents can respond. Hence allowing transmission of 

skills through peer to peer interactions. (France) 
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Podcasts and webinars. This can also be useful to allow self-learning of adult educators and/or 

parents while multi-tasking e.g. cooking up dinner; and also useful for parents who cannot read. 

(Hungary) 

 

b. Parents 

The guiding questions were the following: 

- Describe how you use digital technology in everyday family life. 

- What is your knowledge of digital technology and how do you describe your digital skills? 

- Do you feel you can keep up with the digital skills of your children and how? 

- Do you use any parenting community resources? 

- What learning materials do you think are useful to gain further skills? (eg. social media 

cards, articles, videos, PowerPoint, books. 

Resources availability. Parents highlighted that it was hard to find useful resource. There are 

plenty of parenting books and online communities (facebook, yahoo groups…) but this diverse 

offer can be overwhelming and parents lack time to research the right fit. It is difficult to select 

resources that are adapted to specific parenting styles, children characteristics or even learning 

method of parents. One parent highlighted that scientific researches work better on some 

persons while other might look more for emotional arguments and support. When it comes to 

children with specific needs it is sometimes difficult to find adapted resources and peers to talk 

to.  

Two-generation approach: The resources offered to deal with children’s education and 

developing parenting skills often stops at parents’ needs without addressing the interrelated 

needs of children. A good transmission material would be one that would address this gap taking 

into account the two generations and adapted to children’s evolving capacities, a knowledge 
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transfer tool. One example taken was the different ways children and adults have to socialize and 

integrate themselves when moving to a different setting, it sometimes comes easier for children 

than adults and these different experiences make communicating about such an essential topic 

difficult.  

Peer learning: Peer learning was deemed as particularly useful by the participants. One parent 

suggested that adding categories with Frequently Asked Questions would be more important 

than parenting styles as some parents may reach the platform with a specific question rather than 

a questioning about their parenting skills. Testimonials about other parents’ struggles and 

solutions can also be helpful. Although this raises the questions on how the content can be 

curated and moderated. Same about community resources that can be available through the 

school.  

Portability: the need of having both online and offline functionalities was highlighted. Parents 

need to be able to download packages that they can consult at their own pace.  

Interactivity: Through suggesting to include tests or self-assessment material, parents highlighted 

the need to have interactive features on the platform that will keep them engaged. Games and 

videos were mentioned as possible learning tools.  

Reliability: Parents mentioned the need for reliable sources that can be verified, advice from 

specialists fall into this category. One parent highlighted how useful the monthly communication 

they are having with professionals who work with their child was, as it was a space to ask 

questions to someone with the right specialist skills.  

Automatic access:  Parents highlighted their preference for automatic updates such as 

newsletters or organizations reaching out to them through schools. It helps to have this type of 

regular support that is effortless on their side. The example of a newsletter describing average 
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children’s development through the first months of their life was highlighted as a good practice 

as it helps parents to assess how their child is doing.  

Universal design for learning: The platform resources should be in line with the guidelines on 

universal design for learning, making them accessible to the broadest audience possible. Parents 

with disability are often forgotten in these initiatives, the platform should aim at being as 

accessible as possible.  

Empathy: One of the parents describes parenting as a constant trial-and-error journey, another 

mentioned the feeling of guilt that can arise from difficult situations or being judged. Parents 

highlight that as children do not come with a manual they often have to rely on their intuition in 

their parenting journey. The word empathy came back regularly in the discussions as a key 

parenting skill, but through the discussion it was also made clear that this should be a central 

preoccupation in skills transmission as well.  

5. Recommendations from the focus groups 
 

The two focus groups ended with a last round of recommendations. The key messages were 

the following: 

-The online Skills4Parents platform can become a reliable source of information for educators and 

parents to boost and upgrade their skills, but it can also be a place for people to connect and find 

resources linked to their country and their language. 

-Keeping up with digital societal trends can be a real challenge for adult educators, especially 

keeping up with the digital competences of children. But it is essential for their skills to be 

upgraded systematically in order not to be left behind and to adapt to new working realities, while 

also strengthening offline methods. 
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-The tools for transmission were mentioned both in relation to parents and to adult educators, 

and there was some overlap. The tools used by parents and educators are very diverse, and hence 

developing a package of information with a mix of tools might be a sensible way forward to cater 

for different needs and preferences and maximise outreach. 

-Learning and trainings are important, but there can be lack of time for parents to engage with 

educators and trainings. It is considered important to help educators find innovative ways to 

reach out to parents in a way that does not add pressure to their already difficult work-life balance 

and that might help connect peers (as well as providing a learning opportunity).  

-Parents can be a difficult audience to attract, and hence the timing of trainings and the material 

on offer needs to be to the point and attractive - confirming the need for effective communication 

skills for adult educators, and also creativity to develop incentives. This can be small incentives 

like a small voucher to be won to engage parents in a feedback survey for instance. 

-The online platform could provide opportunities for both linking up with trainers, but also be a 

learning platform with a host of material which can be used by educators in their own time in a 

self-learning manner. 

-Empowering parents to empower their children takes a mix of different skills for adult educators 

including communication and empathy, using the same methods in the way they engage with 

parents: empower, do not instruct. This model of support in working with parents can also serve 

the parents in their interactions with their children, and starts with sincere communication, 

acceptance and active listening.  

-Problem solving first goes through problem recognition. Understanding the needs of the parents 

must be the starting point for adult educators, and this should be where possible backed by 

research and studies, in order to be able to develop the tools needed to solve problems and give 

parents some understanding of their situation and the situation of their children (eg 
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understanding the stages of childhood development). This is essential to help parents take a step 

back to gain new insights about the behaviours of their children. 

-Evaluations of trainings and learning material are important for adult educators to receive 

feedback on their work directly from parents (and even children), but it can be challenging to 

engage parents in such evaluations, so that some skills are also needed to boost adult educators 

in gathering feedback on the impact of their work with families. 

-Intergenerational thinking is an another aspect of working with families and children, namely the 

need for adult educators to understand the potential conflict of values from one generation to 

another, and therefore between parents and children. This is all the more relevant in the fast-

changing societies of today. 

-Bringing the voice of parents directly into the support methods of adult educators was also 

considered important, via techniques such as peer interactions, video testimonies and more, 

working in co-production mode where possible. Any co-production methods require training and 

preparation for adult educators to boost their confidence in the use of such working methods. 

-Self-evaluation tools to define the type of parenting style can be useful to select the necessary 

information and narrow down the options. 

- In order to make parents engage with the platform, we need to find ways for the platform to 

engage with them, through newsletter for example or using the schools systems as a way to relay 

the information about the platform.  

-Frequently-Asked-Questions would help parents to navigate the platform to access the content 

they need.  

-Adopt a two generation approach to the training, empowering parents to discuss these topics 

and transmit the knowledge acquired on the platform to their children.  
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-Testimonial of other parents’ struggle and how they overcame them or innovative approaches 

to parenting could help offer a peer mentoring feature. 

-As reliability is important, short bio of trainers and other contributors could be made accessible 

for parents to check on the background of educators, it could also help to know which type of 

children they work with.  

-Being ahead of the digital curve also means that parents can understand, prepare and protect 

their children from potential online threat, a regular updates on the latest online trends could be 

a features.  

-There is no one size fits all training solution for parents, they should be able to have a good 

visibility of the resources available to select the most relevant to their parenting style, children’s 

capacities and needs and current situation. The platform should offer this pick and mix approach 

to parents.  


